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Abstract 
Learners define the target culture differently hence each have certain attitudes towards the target language, determining how
much they learn. This study assessed 244 Iranian EFL learners’ reactions to learning English cultural elements with a 
questionnaire developed based on Ely (1986) and Gardner’(1985) integrative and instrumental motivation, modified according to 
Gardner’s socio-educational model. Results indicated that learners’ negative reactions and anxiety towards acquiring the target 
culture can be a basis for integrating intercultural communication within the classroom and identified the importance of using 
different strategies, aiding target culture adaptation and reducing cultural stress. 
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1. Introduction 
Integrating or ignoring the target culture in teaching English to Iranian learners has been a long struggle facing 
those involved in the field of English Language teaching (ELT) in Iran. Iran’s rather young population has 
transformed this country into a center for millions of young adults who are eagerly willing to learn different 
languages in order to communicate with the rest of the world. Consequently, English, as an international language, 
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has been able to attract many young learners and has caused the widespread growth of many language institutes. 
Although the global English culture is, to some extent, included in the syllabus of the institutes, it would seem that 
such a culture has merely focused on topics such as traditions and holidays which are merely considered as one sense 
of culture, namely, the aesthetic sense (Adaskou,  Britten, and Fahsi, 1990). 
 
1.1. Intercultural Competence 
Deardorff states that there is no agreement on the terms used to define intercultural competence (Deardorff, 
2006). She continues to state that such terms vary by discipline and approach. She then reiterates that too often, the 
term intercultural competence (henceforth, IC) is used without a tangible definition, especially one that is grounded 
in the literature (Deardorff, 2011). According to Fantini (2009) a variety of terms are used to define IC, among 
which multiculturalism, cross-cultural adaptation, intercultural sensitivity, cultural intelligence, international 
communication, transcultural communication, global competence, cross-cultural awareness, and global citizenship 
can be named. Such differences indicate the fact that IC is something beyond the concept of culture.  
 
With that in mind, unfortunately it is seen that while Iranian EFL teachers have, to some extent, focused on 
teaching the aesthetic sense of culture (Adaskou et al, 1990) to their learners, they have ignored the fact that culture 
and knowledge about it can help improve the communication skills of their learners. This is where the necessity and 
importance of intercultural competence (IC) and how it can help second language (L2) learners comprehend the 
meaning that is transferred by the utterances of the native speakers (L1) has to a large extent been ignored in the 
syllabus design and teaching process of EFL classes in Iran.  
1.2. Intercultural Competence and Openness towards the Target Culture 
Bearing the notion of authenticity in mind, the English language should be presented  only  in  contexts  in  
which  it  might  plausibly  be  used in  real  life  (Adaskou et al, 1990). This means that not only the rules of 
discourse but also culture can define what kind of language needs to be used in which context. Gardner and Lambert 
(1972) proposed that if individuals had a strong interest in another language community, or an open appreciation and 
interest in other language groups in general, this could make them more open to learning a second language. They 
labelled such a process as ‘integrativeness’ distinguishing it from identification, though in both cases it is a sign of 
the existence of an affective component that involves the language community. Lambert (1955) presents the case 
that some individuals learn another language in order to integrate with another culture but continues to state that this 
is not necessarily true of the majority of language learners. When Gardner and Lambert (1972) used the term 
integrativeness (or integrative orientation) they did not  mean that one wanted to become a member of the other 
cultural community, but rather they were referring to an individual’s highest level openness to take on 
characteristics of another cultural/linguistic group. In this manner these researchers argue that individuals who 
consider their own ethno-linguistic heritage as a major part of their sense of identity would be low in 
integrativeness. On the other hand, those for whom ethnicity is not a major component, who are accepting of other 
cultural communities, or who have an interest in the target language community, would be high in integrativeness. 
However, Gardner and Lambert emphasize the fact that this is not a new interpretation of the concept. They continue 
by stating that such arguments have been central to research and Gardner’s socio-educational model from the 
beginning. These researchers  have consistently proposed that the words, pronunciations, grammar, and the like are 
salient characteristics of another cultural community, and thus the individual’s openness to that community or other 
cultures in general (i.e., integrativeness) will influence his/her motivation to learn the language. Therefore, such 
openness can help them in many ways such as knowing what language to use with different interlocutors in different 
contexts. In order to arrive at such mastery, it appears necessary to incorporate culture and intercultural discussions 
in the classroom to motivate the learners to acquire knowledge towards the appropriate discourse in which language 
should be used rather than merely focusing on the linguistic aspects of language.  
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2. Literature Review 
2.1. Culture in the Language Classroom 
One of the major factors that is effective in shaping an individual’s behavior and identity is their culture. Piller 
(2007) believes that culture acquires different meanings and realizations based on each individual’s viewpoint. She 
continues to state that each culture has its own specific characteristics and boundaries which are usually not as sharp 
as political, ethical, or geographical ones. Instead, Piller introduces the “new world order” (Piller, 2007, p.1) which 
is the result of how capitalism has been restructured in a global scale, and she continues to state that such an order 
has to connect people from different cultural and linguistic backgrounds (Piller, 2007). This connection may take 
place as the result of information flow, internet, and mass media, as well as flow of actual people in migration and 
tourism (Piller, 2007). Such an advance is believed to be one of the reasons why the development of intercultural 
competence (IC) is of strong interests both inside and outside academic settings (Piller, 2007).  
 
The importance of integrating culture into the context of the language classroom has for long been debated 
within the field of language teaching. In order  for such an integration to take place, Seeyle (1984)suggested seven 
ways which would help students: a) understand how culture defines behavior, b) learn social variables affecting 
people’s behavior and speech, c) understand how people behave in ordinary and crisis situations, d) develop an 
awareness towards the fact that culturally conditioned images are associated with many common target words and 
phrases, e) show the ability of evaluating statements that are said about a specific society, f) indicate the ability of 
locating material about the target culture from various sources such as library, people, and other sources, and g) 
have curiosity about the target culture and empathize the notion of people that belong to that culture (Seeyle, 1984). 
 
2.2 Intercultural Competence in the Language Classroom  
 
Some scholars, such as Kramsch (1991) and Mantle-Bromley (1992), believe that the culture that is taught 
in a classroom must not be limited to four Fs; foods, fairs, folklore, and statistical facts. Likewise, Hassan (2008) 
states that second and foreign language teachers must not only have the knowledge of the target culture, but also the 
ability and training that is necessary to teach it. The negative effects of not teaching culture include encouraging 
stereotypes that may create, as Kramsch refers to it “cultural boundaries” (Kramsch, 1998, p.80, as cited in Hassan, 
2008). The teacher must also avoid rejecting a specific cultural aspect because it is different or avoid accepting it 
because it is appealing (Rivers, 1981, p.323, as cited in Hassan, 2008). Teaching culture will also destroy the 
cultural stereotypes that the students are likely to have towards that specific culture. Overall, teaching culture should 
be a tool for promoting tolerance, peace, and intercultural communication. The second negative effect is the 
possibility of the creation of a third culture which is completely different from the actual context of the target culture 
(Kramsch, 1993, as cited in Hassan, 2008). This is one of the reasons that students need more than their own 
schemata and background information in order to properly understand the target culture (Hassan, 2008). 
Additionally, Byram and Risagar (1999) consider teachers as mediators between the learners and the target culture. 
They consider it as the teacher’s responsibility to help students understand otherness as a part of second language 
acquisition. But the truth is that most language teachers get caught up in teaching grammar and forget the 
importance of teaching the culture of the target language and although scholars believe in the importance of teaching 
culture in foreign and second language classrooms they do not agree on the aspects that must be covered in such 
classrooms. Therefore, one of the challenges faced by EFL/ESL teachers in today’s modern and global societies is 
how to incorporate culture into the language classroom while adhering to the affective factors that the learners are 
likely to have towards acquiring the target culture, one of which were introduced by Deardorff (2006). 
 
Deardorff (2006) took the first step in investigating the manner in which culture can best be integrated into 
the language classroom by observing the restrictions that the learners’ affective filter is likely to cause regarding the 
integration of a foreign culture into their classroom syllabus. She made an interesting point by stating that the 
intercultural scholars involved in her study could not agree on the role of language in IC development (Deardorff, 
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2006). Therefore, they merely cited that language alone does not ensure an individual’s competency in the culture, 
meaning that while language is a necessary tool for intercultural interactions to take place it is not a sufficient skill 
for the development of IC in an individual (Deardorff, 2006) . In this sense language can be viewed as a vehicle 
through which one can understand others’ worldviews, which is crucial to IC development (Deardorff, 2006). 
Unfortunately, however, IC does not “just happen” (Allport, 1954, as cited by Deardorff, 2011) for most; instead, it 
must be intentionally addressed. Intentionally addressing IC development at the post-secondary level through 
programs, orientations, experiences, and courses – for both our domestic and international students – is essential in 
order to produce graduate global-ready students.  
 
In an attempt to answer questions regarding how teachers can facilitate learning in an academic writing 
classroom and what universities can do to help teachers understand the problems learners from different cultural 
backgrounds encounter in mastering the techniques of writing summaries, reports, essays and theses in English, 
Mattison discusses her experience of teaching an intercultural communication course at Kristianstad University 
College, as well as teaching Chinese students in Sweden and in China (Mattison, 2010). The sobering but at the 
same time encouraging conclusion of Mattison’s (2010) research is the fact that “expert professional communicators 
are those who have come to appreciate their lack of expertise” (Trudgill, 2001, as cited by Mattison, 2010, p. 166). 
She also states that the problems of international students are also teachers’ problems. She emphasizes the 
importance of such problems and the effect they can have on learners’ academic writing ability. And it is in this 
field that they have serious consequences since the written text is one of the primary means by which students 
demonstrate their knowledge. The course discussed in Mattison’s study, which is conducted at Kristinastad 
University centers on certain aspects of L2 teaching and learning which include a variety of social and academic 
cultures, different levels of motivation and aptitude, different expectations, a variety of views of what is appropriate 
behavior in the classroom, and different opinions about what constitutes “good” spoken and written English that 
international students bring to the classroom.  
 
3. Objectives  
The present study is an attempt to use Gardner’s socio-educational model in order to assess whether the 
integration of cultural elements and intercultural communication into the context of the EFL classrooms in 4 
language institutes in the Iranian city of Shiraz can motivate the learners to acquire the target language. The study 
will focus on the motivation that IC can create in an EFL learner to acquire the target language. 
4. Method 
4.1 Participants 
 
The participants included 244 (m=113, f=131) advanced Iranian language learners who voluntarily filled out 
the questionnaires and whose first language was Persian. The age range of the participants was 20-29. They were 
chosen from groups of students who were studying Summit series at Bahar Language Institute and Fakher English 
College in comparison with those enrolled in Interchange classes at Bahar, Soha, and Saii Language Institutes. The 
participants were selected based on availability sampling procedures due to the limited number of classes offered by 
each institute in the spring semester of 2012.  
 
 
4.2 Instrument 
 
Based on Gardner’s socio-educational model, individual learner differences are primarily determined by 
motivation and language aptitude. If “motivation is encouraged and language proficiency is integrated with cultural 
values, beliefs, and attitudes, it can help increase L2 proficiency” (Mattisson, 2010, p.166). On the other hand, 
Gardner considers motivation to be the driving force in any situation. According to his study there are three levels of 
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motivation in ESL teaching which include the drive to expand efforts to learn the language, the desire to achieve 
success, and the enjoyment of learner which is a result of motivation (Mattisson, 2010). This study utilized this 
model in order to design the questionnaire based on which the data was collected.  
 
The study was carried out based on a modified version of a questionnaire developed by Hernandez (2010) 
which was adapted from Ely (1986) and Gardner (1985) and included two scales: Integrative Motivation scale and 
Instrumental Motivation scale. The items were designed based on Ely (1986). Some of the items of the developed 
questionnaire were discarded due to the fact that they did not meet the purposes of the present study. Hence, the 
order of the items was changed.  
 
Using a 5-point Likert-type scale of (5) strongly agree to (1) strongly disagree, the participants indicated 
the extent to which integrating different cultural aspects of the target language into the teaching procedure of the 
class motivated them to learn the second language. The distributed Persian version consisted of 29 items based on 
four main categories (better understanding of the English culture, communication appropriacy in the English culture, 
learning purpose, and enabling the Learner via the Target Culture). For the purposes of the present study, the 
language on that questionnaire which was originally Spanish was changed to Persian. It assessed the learners’ views 
on learning Iranian and English cultural features and IC and whether it affected learners’ motivation in acquiring the 
second language. Using Alpha Cronbach a reliability analysis was performed on the data resulting in .899 which 
shows that the questionnaire items are very much reasonable. 
 
 4.3 Procedure 
 
The questionnaire was distributed by the researchers themselves. A brief explanation about the purposes of 
the study as well as the importance of culture in language education was given. The participants were encouraged to 
ask questions in order to clarify any misunderstanding they were likely to face when completing the questionnaires. 
Then the means for each category and each item was estimated. In order to quantitatively interpret the amount of 
motivation the integration of intercultural discussions created among the learners a desirability scale was used as the 
criterion for interpretation which used 3 equal indices, yielding 1-2.3, 2.4-3.6, and 3.7-5 as three levels. The first 
level was called ‘un-motivating’ or ‘undesirable’, the second level ‘rather motivating’ or ‘rather desirable’, and the 
last level as ‘motivating’ or ‘desirable’.  
5. Results  
The results discussed here are based on the mean average of the items of the questionnaire which appear in 
the appendix below. The mean scores are included in a column of the questionnaire for reference. The four sections 
of the questionnaire are indicated A, B, C, and D. The analysis begins with the first section A and ends in section D. 
 
5.1 Section A (Better understanding of the English culture) 
 
Based on the desirability scale discussed above, the learners found it rather desirable or motivating to learn 
the English culture to make social contact with a native speaker (3.6), to understand the world of the native speaker 
better (3.1), and to understand how to communicate appropriately in different settings (3.6). Likewise, they believed 
that it was rather desirable or motivating to learn the target culture in order to better understand and appreciate 
English art and literature (2.6) as well as the problems the native English speakers face in communicating with 
foreigners (2.6) but to a lesser extent. The overall analysis shows that the learners found it rather desirable to have 
better understanding of the English culture. 
 
5.2. Section B (Communicate appropriately) 
 
There are just two items in this section. The results indicate that the learners think it was rather desirable to 
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learn the target culture in order to communicate appropriately with English-speaking friends and/or family members 
(3.4) and when they travel to an English-speaking country (3.5). In other words learners believe that it is rather 
necessary to learn cultural features to communicate appropriately.  
 
 
5.3. Section C (Language learning goals) 
 
All the items in this section received the rather desirable index with a variation of the mean scores. The 
average mean for this section proves this unanimity of learners’ preferences (2.95). However, the learners found it 
undesirable to learn English to study abroad (2.3). It is obvious that not all English language learners plan to study in 
foreign countries. 
According to the results, the learners’ goals in learning English are rather to gain prestige; to understand 
foreign movies, books and magazines; to have satisfaction; to enjoy the feeling of acquiring knowledge about the 
second language community and their way of life; and lastly to develop strategies for learning the target language 
and about the target culture. 
 
 
5.4. Section D (Enabling the Learner via the Target Culture) 
 
The results of this section are also similar to the previous one with an average mean of 2.99. This reveals 
that the learners believed that the integration of culture into the classroom teaching syllabus could help them 
overcome any negative reaction they might have towards the target culture while giving them the opportunity to 
compare and contrast the cultural values of both languages and the ability to cite a basic definition of culture, to 
contrast aspects of the host language and culture with their own language and culture, to recognize signs of cultural 
stress and learn strategies for overcoming them. Finally, the learner participants agreed that the inclusion of 
intercultural discussions in the EFL classroom of Shiraz institutes could help them learn the appropriate way to 
communicate with a native speaker in different contexts and gain the necessary motivation and confidence to 
interact with native speakers of the target language.  
 
6. Discussion and Conclusion  
The main conclusion that was drawn from the findings of this study is that most learners strongly agreed 
that in English Classes, it is necessary to learn the culture in order to make social contact with a native speaker and 
to understand the world of the native speaker. This is in line with Gardner’s integrative motivation which is 
considered to be effective because language skills are considered as the integral part of participating in social groups 
that use the target language (Chen, 2005). It is also in line with Mattison who believes that L2 proficiency can be 
increased where motivation is encouraged, and language proficiency is integrated with cultural values, beliefs and 
attitudes (Mattison, 2010). This can also be used as a basis to justify the fact that the learners involved in this study 
claimed that they had a more satisfied feeling when they learned new things about different cultures and enjoyed the 
feeling of acquiring knowledge about the second language community and their way of life. 
 
  Bowden and Marton (1998, as cited by Mattison, 2010) believe that a successful L2 learning context is one 
which has been designed based on the principle that once we understand the way others see things we can 
understand them as well. In this manner understanding each other can be considered as a highly efficient way of 
helping one another in understanding things better (Bowden & Marton, 1998, as cited by Mattison, 2010). This 
theory justifies the fact that the student participants in this study found it to be useful to know the problems the 
native English speakers face in communicating with foreigners such as themselves and believed that once they are 
aware of such problems they can come up with ways that would help them communicate appropriately in different 
settings. These learners all strongly agreed on the importance of acquiring the English language in order to 
communicate appropriately with English-speaking friends and/or family members and with native speakers when 
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they travel to an English-speaking country. Mattison states that one of the difficulties that foreign English learners 
are likely to face is their use of academic language in the right context, an issue that is not covered in the EFL 
classrooms or TOEFL/IELTS preparation courses. Based on the results of the present study many of the students 
stated that their goal in attending English classes in Iran was either to study abroad or that they would like to live in 
an English-speaking country in the future which would make their correct understanding of the use of academic 
language in the correct context completely necessary. One of the aspects of academic life in a foreign land is having 
the necessary knowledge towards the correct use of language in academic writing. Carroll and Ryan (2005, as cited 
by Mattison, 2010) argue that most teachers carefully consider the role writing plays in their classrooms as well as 
the resources student writers bring to the tasks they are assigned to complete. But this means that these two 
researchers have pointed to the fact that there is a clear-cut definition for good writing but the truth is that presenting 
such a definition is not as simple as it would seem. For example, Bourdieu et al. (1994, as cited by Mattison, 2010) 
state that academic language is a specialized form of academic discourse which cannot be regarded as any 
individual’s mother tongue since it belongs to a community which in itself incorporates a number of sub-
communities each with their own special form of discourse or language.Therefore, the Iranian learners’ eagerness to 
study abroad, as indicated in the present study, must be adhered to by the teacher providing them with the necessary 
explanations on how to use the language they have acquired in an academically appropriate manner which cannot be 
done unless academic culture is taught to the learners.  
 
Many students experience culture shock when beginning a program or course in a foreign environment and 
this can cause a dip in confidence. Such a shock is initially caused by students who underestimate the difficulty of 
adapting to a new environment, of being taught in a kind of English which may differ from that to which they are 
used in the homeland, and of acclimatizing themselves to an academic context which adopts unfamiliar rules and 
which places different and unanticipated expectations on them. This can lead to an initial overrating of their level of 
English and general knowledge, and later lead to another extreme, which will eventually end in a confidence crisis 
which may seriously slow down their adaptation to the second culture and their learning of the target language 
(Mattison, 2010). Hence, if, as indicated by the results of the questionnaire, Iranian EFL students are looking to gain 
social prestige by studying the target language they must be made aware of the effects that culture shock may have 
on their correct use of the target language and they must learn to be confident enough in their understanding and 
knowledge towards the target language before they use it in social contexts. If, however, learners do not gain an 
understanding regarding some of these cultural differences, it is likely that culturally or socially predictable patterns 
will be reflected in patterns of their social discourse (Scollon & Scollon, 2001). The differences in discourse patterns 
can then directly lead to unwanted social problems such as intergroup hostility, stereotyping, preferential treatment, 
and discrimination (Scollon & Scollon, 2001). 
  
Adaskou et al. (1990) have distinguished four separate sorts of culture one of which is the aesthetic sense 
of culture which deals with culture with a capital C. This sense of culture involves the media, the cinema, music, and 
above all literature. The majority of the learners involved in our study adhered to this sense by stating that one of the 
main purposes that they attended EFL classes was to better understand foreign movies, books and magazines, and 
understand and appreciate English art and literature. 
   
Another conclusion that could be drawn from this study was that these EFL learners strongly agreed that it 
is necessary to incorporate the culture of the target language into the syllabus of language in an Iranian context 
because they want to be able to cite a basic definition of the target culture and identify its components, want to 
contrast aspects of the host language and culture with their own language and culture, want to gain the ability to 
contrast the host culture with their own culture, want to recognize signs of cultural stress and learn strategies for 
overcoming them, want to become aware of the differences between cultures, and they want to reduce any possible 
negative reactions they might have to differences between their culture and the target culture; reactions which, 
according to Seeyle (1974), adhere to the aesthetic and sociological sense of culture. This researcher believes that 
the integration of these two senses of culture into the EFL classroom contexts can foster international understanding 
and counter negative stereotypes and other prejudices (Seelye, 1974). 
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Gardner states that cultural beliefs influence attitudes towards the learning situation which in turn affect 
motivation which, combined with the individual learner’s language aptitude, can result indirectly in both linguistic 
and non-linguistic outcomes that can develop in both formal and informal learning contexts (Gardner, 2001).  This 
can be used as evidence to support the fact that the student participants of this study agreed with the fact that 
including the teaching of culture along the teaching of the linguistic aspects of the target language was important 
because such cultural elements could help them gain the necessary motivation in order to interact with members of 
the host culture and avoid offending their hosts with their incorrect language use. 
 
The data obtained from learners involved in this study indicated that integrating culture into the syllabus 
design of the language classrooms in Iran could help them overcome the negative reactions they might show 
towards the target culture while giving them the opportunity to compare and contrast the cultural values of both 
languages and giving them the ability to learn from the host culture and their language. This is supported by 
Byram’s theory that states including the aesthetic and sociological sense of culture can also encourage  the  learners  
to  compare  their culture with that of the target culture, arriving   at  a  better  understanding  and  appreciation  of  
their  own (Byram,  1986).  
 
The students also agreed that to use models appropriate to the culture and avoid offending the hosts with 
their behavior, dress, etc. is important. This is in accordance with the semantic sense of culture. According to 
Adaskou et al (1990) the semantic sense of culture which incorporates the  conceptual  system  embodied  in  the  
language  which  according  to  Sapir-Whorf  Hypothesis,  condition  all  our  perceptual  thought  processes.  
Examples of semantic  areas  include  food,  clothes,  institutions which are  culturally  distinctive  because  they  
relate  to  a  particular  way  of  life  - that  is,  to  our  sociological  sense  of  culture.    So  these cultural  features  
may  differ  from  one  English-speaking  country  to  another (Adaskou et al., 1990). The learners also agreed that 
integrating culture into the context of the EFL classroom helps them learn the essential norms and taboos (greetings, 
dress, behavior, etc.) of the host culture which in turn gives them the ability  to  conform  to  norms  of  politeness,  
which are  different  from  the learners’  culture,  including  taboo  avoidance which adheres to the pragmatic or 
sociolinguistic sense of culture (Adaskou  et al., 1990). 
  
According to Adaskou, et al. (1990), strategies  that could  warrant  the  use  of  a  foreign  language 
include visiting a country where that language is considered as the mother tongue and perhaps staying with a local 
family who speaks that language, the help of other young people from their country who are visiting or have visited 
an  English-speaking  country, or ones inside that other country who are eager to meet  English-speaking  visitors  or 
residents. The learners in the present study not only indicated an inclination to develop such strategies along with 
some techniques to learn the host language but also believed that it would provide them with the opportunity to learn 
about the host culture.  
 
Finally, the learner participants agreed that the inclusion of intercultural discussions in the EFL classroom 
of Shiraz institutes could help them learn appropriate ways to communicate with a native speaker in different 
contexts and gain the necessary motivation and confidence to interact with native speakers of the target language. 
This is in accordance with Adaskou et al. (1990), who state that the  appropriate  type  of  cultural  content  is  
deduced  from  officially  stated aims  and  from  estimations  of  learners’  likeliest  future  needs.  They continue to 
state that if the cultural content is likely to be  useful  and  innocuous the teachers must incorporate it into the 
context of the classroom with  a  view  to  augmenting  such  content  beyond  the  learners’  estimated  needs. It is 
also in accordance with the pragmatic (or sociolinguistic) sense of culture which incorporates the  background  
knowledge and  social  skills of the learners in  addition  to  their mastery  of  the  language  code,  which make    
successful  communication possible (Adaskou et al., 1990). They also give the learners the ability to use appropriate 
exponents of the various communicative functions of the target language (Adaskou et al., 1990).  
7. Implications of the study 
The results of this study can be used by curriculum developers and syllabus designers to design programs 
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for EFL classrooms in Iran in a manner that would incorporate the cultural elements of the target language without 
undermining that of the first. Such approaches will show the learner that acquiring knowledge not only does not 
mean that their native culture is to be undermined but indicates the fact that information can be obtained about a 
second culture by preserving the first culture and using it as a basis to compare and contrast cultural elements of the 
two cultures. Another implication is that in order to help the learners make social contact with native speakers of the 
target language, language institute managers can take advantage of the presence of international tourists and bring 
them into the classroom to have the students use the language they have acquired as a tool to make social contact 
with such speakers. This will also help the learners understand the world of the native speaker better and overcome 
any misunderstanding or stereotyping that they might have towards the native English speaker. It will also help them 
understand and appreciate, English art and literature which is likely to lead to better comprehension of texts they 
will have to read in the future. Such an approach will also benefit the native speaker who comes to the classroom 
because it will help him/her overcome the problems they face in communicating with foreigners giving both the 
native speaker and the learners the opportunity to become aware of the cultural differences that exist between their 
different, and perhaps in some ways similar, cultures. Such awareness can then help them gain the ability to 
communicate appropriately in different settings and to understand the importance of acquiring the English language 
in order to communicate appropriately with English-speaking friends and/or family members and with native 
speakers. Teachers can also take advantage of the goals each individual student has in attending English classes in 
Iran to design specific courses which would help better prepare them in a manner that they could achieve their goals. 
This can be done by having different curriculum developers and syllabus designers design classes for language 
institutes that specifically focus on how a student is expected to act in an academic context in an English speaking 
country or how they should act in order to gain social prestige. Other classes that could help the students understand 
foreign movies, books and magazines can be designed as well. This way culture will be incorporated into the EFL 
classrooms in a manner that meets the needs of the students and will lead them to have a satisfied feeling when they 
learn new things about different cultures. It will also help them enjoy the feeling of acquiring knowledge about the 
second language community and their way of life and develop strategies for learning the host language and about the 
target culture without having negative attitudes towards it.  
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Appendix: Questionnaire on attitudes towards learning English cultural elements  
Indicate your views on the following items based on 1=strongly disagree, 2=disagree, 3= neutral, 4= agree, 5= strongly agree 
 
A. In English Classes in Shiraz, I believe it is necessary to learn the culture in order to better 
understand  
1 2  3  4 5 Mean 
score 
1. How to make social contact with a native speaker.      3.6 
2. The world of the native speaker better.      3.1 
3. And appreciate English art and literature.      2.6 
4. The problems the native English speakers face in communicating with foreigners.         2.6 
5. How to communicate appropriately in different settings.         3.6 
B. In English Classes in  Shiraz , I believe it is necessary to learn the culture in order to 
communicate appropriately 
1 2  3  4 5  
6. With English-speaking friends and/or family members.        3.4 
7. When I travel to an English-speaking country.       3.5 
C. My Goal of learning English is to 1 2  3  4 5  
8.  Study abroad.      2.3 
9. Gain social prestige.      2.9 
10. Understand foreign movies, books and magazines.       3.6 
11. Get a satisfied feeling when I learn new things about different cultures.       3.3 
12. Enjoy the feeling of acquiring knowledge about the second language community and their way of life.       3.1  
13. Develop strategies for learning the target language and about the target culture.      2.5 
D. In English Classes in  Shiraz , I believe it is necessary to learn the culture in order to be able 
to 
1 2  3  4 5  
14. Cite a basic definition of the target culture and identify its components      2.6 
15.  Contrast aspects of the host language and culture with my own language and culture      2.6 
16. Recognize signs of cultural stress and learn strategies for overcoming them      2.7 
17.  Become aware of the differences between cultures.      2.8 
18.  Reduce my possible negative reactions to differences between my culture and the target culture.       2.7 
19.  Gain the necessary motivation in order to interact with members of the host culture.      3.3 
20.   Communicate in the host language and to behave in ways judged “appropriate” by my hosts.        3.3 
21.  Use models appropriate to the culture and avoid offending the hosts with my behavior, dress, etc.      2.8 
22. Use models appropriate to the culture and avoid offending my hosts with my incorrect language use.       2.8 
23. Gain the ability to contrast the host culture with my own culture      2.7 
24. Learn from the host culture and their language.      3.1 
25. Learn the essential norms and taboos (greetings, dress, behavior, etc.) of the host culture      3.2 
26. Learn some techniques to maximize my learning of the host language and culture      3.1 
27. Live in an English-speaking country in the future.       2.9 
28. Try to talk politely in English to a foreigner I meet.      3.6 
29. Improve my English language and understanding of the target culture to the extent to which I can be able 
to talk to a foreigner who can’t speak Persian.  
     3.7 
 
 
 
